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Comprehensive Plan Report 

 

QUARTER 4 UPDATE 

A detailed report showing activity of the school team’s work on the improvement plan including assessments, plans, 
tasks, monitoring, and implementation for selected time periods. 

6/20/2017 

Harmony MS NCES -   

Loudoun County Public Schools 

Virginia Indistar (Continuous Improvement)  

School Leadership and Decision Making 

Focusing the principal’s role on building leadership capacity, achieving learning goals, and improving instruction 

Indicator IE06 - The principal keeps a focus on instructional improvement and student learning outcomes.(57) 

Assessment Level of Development:  

 Describe current level of 
development: 

2016-2017 Harmony Middle School Needs Assessment Summary 
 
In the 2016-2017 school year, here at Harmony Middle School we are 
mirroring the Loudoun County Public Schools’ Mission to “Empower all 
students to make meaningful contributions to the world.” To achieve this, 
we have developed two fundamental goals: (1) Cultivate a safe and 
positive climate, and (2) Develop knowledgeable critical thinkers, 
communicators, collaborators, creators, and contributors. Through these 
goals, we work to prioritize positive student and teacher interactions, and 
aim to build a culture that celebrates student-led growth and learning.  In 
an effort to better understand the needs of our school, we conducted a 
needs assessment to determine those areas to target for improvement in 
the 2016-2017 school year. The following is a summary of our findings. 
 
DEMOGRAPHICS:  
Harmony Middle School, located in Hamilton VA serves nearly 1,089 
students that feed from 6 different Elementary schools. We are composed 
of 6th, 7th, and 8th grade students that come from diverse backgrounds. 
Majority of our students are White and they make up 80% of our 
population. Sixteen percent of our students are students with a disability 
and receive Special Education services. One percent of our student 
population are English language learners (ELL), and close to 10% of the 
students are economically disadvantaged and receive support.  
 
STUDENT ACHIEVEMENT DATA:  
Analysis of the SOL Test and Student Achievement data revealed both 
areas of strength and opportunities for growth. According to the testing 
data, overall Harmony students performed well and as a whole met annual 
measurable objectives in both Math and Reading.   Additionally, every 
Core Content Area (Math, English, Science and History) showed an 
increase in their achievement data when compared to that from the 
previous year.  
 
Other areas of success include students in GG1 and who met AMO in 
English and those in GG3 and those economically disadvantaged students 
met AMO in math.  We are extremely proud of the achievement of our 
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Asian students that had a 100% pass rate in both History and Science. 
White students also did well by meeting AMO in both Math and Reading. 
While Harmony students proved to be successful in many subgroups, some 
areas were identified as opportunities for improvement. Our GG2 students 
(Black) did not meet AMO in both Math and Reading; Gap Group 1 
students (SWD, LEP, and economically disadvantaged) did not meet AMO 
in English; Students with disabilities did not meet AMO in English 
performance. Through close analysis of the student achievement data, the 
Administrative Team at Harmony was able to better identify which student 
groups needed additional interventions and supports. In the 2016-2017 
school year, we are making great efforts to support those identified groups 
of students. Some ways we hope to accomplish this is through before and 
after school remediation, building in re-teaching and review opportunities 
into our instruction, and integrating instructional initiatives like Project 
Based Learning. With the introduction of “Achieve 3000,” the Harmony 
English department plans to more effectively assess and support struggling 
students. Additionally the Harmony Math department will utilize 
Interactive Achievement and IXL as a tool to provide support and 
interventions for struggling math students.  
 
DISCIPLINE:   
Analysis of our Discipline and Suspension data reveals that we have little to 
no risk for students in the following demographic groups: American 
Indian/Alaskan Native, Asian, Native Hawaiian/Other Pacific, or Multiracial 
students. A slight risk is present with our students that are White, or 
Hispanic. A more substantial risk appears to exist for those students that 
are in the Black demographic group. However, closer consideration of this 
data reveals that the risk is heightened due to lower enrollment of 
students in those specific demographic groups.  
 
This summer, the Harmony Administrative team took the opportunity to 
reflect on each of the suspension cases from last year and discuss whether 
the suspension was necessary or whether it should have been handled 
differently. Despite implementing additional supports and interventions 
for those students, we still feel as though those suspensions could not be 
avoided.  It is for this reason that we are extremely pleased with how 
discipline was handled here at school and attribute to the importance we 
place on establishing positive relationships with students here at school. 
To continue improving in this areas, Harmony Middle School has made 
some changes with how we are implementing the Advisory and PBIS 
program here at school in an effort to improve those relationships. In 2016 
Harmony plans to integrate LCPS’s Positive Behavioral Interventions & 
Supports (PBIS) framework with our Advisory program through the 
creation of “Hive Time.” “Hive Time” is more specific and focuses on 
providing an opportunity for Harmony’s staff to build positive student-staff 
relationships through a variety of academic and non-academic activities.  
Through these positive student-staff relationships, students will develop a 
stronger sense of belonging and know they have an adult in the building 
who is there for them. 
 
STUDENT PERCEPTIONS: BRIGHTBYTES 
In the fall of 2015, a survey BrightBytes survey was administered to collect 
information regarding our students’ and teachers’ perceptions as they 
relate to technology, instruction, and our ability to equip students with the 
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skills needed to be successful. A similar survey was given in the spring of 
2016, where we had the opportunity to gather data and reflect on whether 
are practices here are school are being successful or whether we have 
opportunities for improvements. The findings from their surveys revealed 
that we have many great things occurring here at Harmony. For example, 
both teachers and students believe strongly that technology can be used 
for Learning and enhance the learning experience. Additionally, both 
teachers and students revealed that they have access to technology at 
home and have good foundational skills. While there are many things we 
are doing well, the brightbytes data suggested a few areas for growth. The 
largest opportunities for growth were in the classrooms. We scored very 
low in the frequency of using digital or online assessments tools. We were 
also low in the students’ use of the “4Cs” (Communication, Collaboration, 
Critical Thinking, and Creativity) as well as both teacher and student digital 
citizenship. The final areas that were revealed as growth areas are in the 
area of Professional Development and Support. The survey reported that 
we need to improve the way in which we provide technology support and 
technology related professional development. In response to these areas 
of concerns, we plan to do the following:  
• Frequent Round Robin Professional Development focusing on 
Technology and Assessment Resources 
• Continued Education through Hive Time and Library to teach Digital 
Citizenship 
• BYOT: Countywide initiative that encouraged students to bring their own 
technology devices to school to enhance instruction. 
• PBL 101: Provide Core and SPED teachers with PBL 101 training to better 
understand how Project Based Learning can be used as a means of getting 
our students to use the 4Cs. 
 
STUDENT PERCEPTIONS: PBIS DATA 
In the spring of 2016, a PBIS survey was administered to students. The 
survey revealed that there are many great things going on here at 
Harmony and that students overwhelmingly feel safe and supported when 
here at school.  Some of the highlights from the survey reveal that 
students are friendly with one another and not only get along with one 
another but celebrate their differences. Students also revealed that they 
understand what expectations are asked of them and recognize how they 
should behave when here at school. Another area that Harmony is very 
proud of is the fact that the students feel as though the adults in the 
building care about.    
 
Nearly 95% of students feel safe at school and feel as though they have 
teachers that care for them and treat them with respect. Consideration of 
the student perception data did identify “recognizing students when they 
are being good” as an opportunity for improvement as well as students not 
feeling as though some of the school rules were not fair. It is for this 
reason, that Harmony has made some changes to the PBIS and Advisory 
program to better meet these areas of concern and strengthen those areas 
that we are currently successful. Through the creation of “Hive Time,” we 
hope to establish an atmosphere in which appropriate behavior and high 
academic performance are consistently expected. All students and staff 
members at Harmony are encouraged to model four behavioral 
expectations (HMS: Honor and respect others, Model responsibility, & 
Show safety). The consistent modeling of these behaviors should be 
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demonstrated throughout the school in both the classroom and non-
classroom areas like the cafeteria, locker rooms, and hallways.  Our 
ultimate goal is to reduce inappropriate classroom behaviors, which will 
then provide more opportunities for student learning and increase 
opportunities to have positive student interactions.   We will continue to 
utilize the Hornet Habits’ matrix that has been posted throughout the 
school to help remind our students of the behavioral expectations. 
 
“Hive Time” homeroom will occur during the first 30 minutes on the first 
and third Friday on each month. Harmony staff members (HIVE leaders) 
will be asked to lead their students through various enrichment activities.  
These activities will provide HIVE leaders with more opportunities to invest 
quality time with individual students, thus building a more natural and 
lasting relationship. Each HIVE TIME homeroom will consist of 
approximately 15-18 students from the same grade level. Additionally, 
Harmony’s student body will be divided into three super teams (across 
each grade level) based on where their last name falls in the alphabet.  
Therefore, students will remain on their same super team throughout their 
middle school experience.  This will allow younger siblings to continue 
their older sibling’s team spirit as they enter Harmony.   
 
 
WALK-THROUGH OBSERVATIONS:  
In the 2015-2016 school year, the Harmony Administrative Team 
conducted over 300 individual teacher walk-through observations. With 
each observation, the Administrative Team worked to improve their 
consistency with each walk-through visit. The focus of the walk-through 
observations was on the presence of specific High-yield strategies and 
questioning skills. Analysis of the walk-through data identified the 
following High-yield strategies as Growth areas or opportunities for 
improvement:  
 
Nonlinguistic representations, cooperative learning, generating and testing 
a hypothesis, and question cues and advanced organizers. Additionally we 
recognize the value of questioning as an assessment tool in helping 
teachers understand where students are in the learning process. Our walk-
through data revealed that teachers are doing an excellent job of asking 
questions, but are not engaging the students in higher order questioning 
as much as we would like. Just as we need to educate the staff on how to 
pose questions at a higher level, we also understand that students need to 
be taught HOW to answer higher-level questions and to think more 
critically. 
 
GOALS:  
In the 2015-2016 school year, Harmony Administration will work to 
facilitate professional development on the Loudoun County Public Schools 
instructional initiatives of Bring Your Own Technology (BYOT), One to the 
World (OttW) and Project Based Learning (PBL). These concepts embrace 
the importance of hands on, project based learning experiences as an 
instructional foundation for students to encourage engagement through 
choice, inquiry, relevance, and reflection. These experiences will help build 
LCPS graduates who are global and ethical citizens and who use higher 
order thinking skills (critical thinking, collaborators, contributors, 
communicators, and creative thinkers) when learning. Through the focus 
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on these instructional improvements, we hope to increase those areas 
identified through the needs assessment as areas of growth. Additionally, 
we will work to build relationships through our PBIS and Advisory programs 
(called Hive Time). We will also able to recognize academic and behavioral 
successes through our quarterly recognition programs.   
 
 

Plan   

 How it will look when fully 
met: 

The leadership team aligns professional development to the needs of staff 
for OTTW/PBL/Loudoun Creates/BYOT as determined by review of lesson 
plans, walkthrough and assessment data.  
 
The leadership team provides ongoing explicit feedback and support to 
teachers on lesson planning and the development of OTTW/PBL/Loudoun 
Creates projects and exhibitions.  
 
The leadership team provides ongoing explicit feedback and support to 
teachers on the implementation of OTTW/PBL/Loudoun Creates based on 
observation and walkthrough data.  
 
The leadership team supports the CLTs and the use of data to evaluate the 
effectiveness of instructional delivery to meet the needs of all students for 
OTTW/PBL/Loudoun Creates 

 Tasks: 

 1. The school leadership team will facilitate differentiated professional development 

 Comments: QUARTER 4:  
 
1. What professional development was provided?  

During the 4th quarter, Harmony continued to support BYOT, OttW, and 

PBL. Through these initiatives, we aimed to develop knowledgeable critical 

thinkers, communicators, collaborators, creators, and contributors.  

GENERAL INSTRUCTION: To enhance classroom instruction and develop 

teacher leaders within the building, we continue to implement our “Round 

Robin” professional development model. A faculty meeting each month is 

devoted to Professional Development in a wide range of areas.  Teachers 

were provided several choices and are asked to attend two sessions each 

month. Through this model, teachers can choose which sessions they want 

to participate in based on their personal interests and students’ needs.  

PD Topics for April and May: 

1. Autism Awareness: April is Autism Awareness Month. For tips and 
strategies on working with autistic students.  

2. “Switching the Way YOU Teach”: How to bring excitement into 
your classroom for the students through PBL/OttW Projects. An 
overview of how a CLT used PBL in their classrooms and the 
challenges and successes they faced.  

3. “8th Grade Social Justice”: An overview of the 8th Grade’s PBL 
project.  

4. “Mental Health”: Information regarding Mental Health and 
Harmony’s pro-active plan to help our students.  
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2. How has it impacted instructional practice?  

All Harmony teachers continue to implement PBL and OttW into their 

instruction. Through the PD Round Robin sessions, teachers were given the 

opportunity to share their PBL experiences and celebrate their successes. 

Teachers discussed the planning process, identified points of struggle, and 

reflected on what they would do differently. Many teachers felt 

encouraged by hearing their colleague’s stories, and were inspired to 

continue to take risks in their own classrooms.   

3. What additional professional development, if any, has been identified?  

Next year, Harmony Middle School will become a pilot school for 

Performance Based Assessments (PBA). Beginning in June, out staff will 

participate in a series of professional development training sessions to 

educate our staff on creating and facilitating deeper learning experiences 

for our students by using performance based assessments. These 

assessments will provide authentic, relevant ways to measure students’ 

knowledge, skills, and dispositions. 

 
QUARTER 3: 
 
1. What professional development was provided?  

During the third quarter, Harmony continued to support BYOT, OttW, and 

PBL. Through these initiatives, we aimed to develop knowledgeable critical 

thinkers, communicators, collaborators, creators, and contributors.  

GENERAL INSTRUCTION: To enhance classroom instruction and develop 

teacher leaders within the building, we continue to implement our “Round 

Robin” professional development model. A faculty meeting each month is 

devoted to Professional Development in a wide range of areas.  Teachers 

are provided several choices and are asked to attend two sessions each 

month. Through this model, teachers can choose which sessions they want 

to participate in based on their personal interests and students’ needs.  

PD Topics for February and March: 

5. “Explicit Instruction”- Strategies to engage students during 
instruction so teachers can monitor progress and provide multiple 
practice opportunities. This is especially important for students 
with LD and our second language students. 

6. “Mental Health Awareness” – This session will be an open 
discussion on early warning signs of depression, anxiety or other 
mental health concerns. Links to community support organizations 
will be available. 

7. “Classroom Management Techniques” –This session will highlight 
various classroom management techniques that will 
spark excitement about coming to class and encourage your 
students to behave, participate, and learn. 

8. “Co-Teaching Resources” – This session will share information 
about the Excellence in Co-Teaching Initiative through the Virginia 
Department of Education. Information about supporting and 
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implementing co-teaching, co-planning, and co-assessment will be 
shared as well as an introduction to the demonstration classrooms 
in Loudoun County. We will also provide access to resources 
available at the Real Co-Teachers of Virginia website. 

9. “Fitness for Life” –In this session you will learn about the five 
components of fitness and how to better incorporate fitness into 
your day.  

10. “PBL Projects with Feedback Surveys” – This session is on 
evaluating PBL projects using the survey idea used at Blue Ridge 
MS. You will be shown how to easily set up the survey and how to 
use reflective writing with students. 

11. “Dyslexia:  Insights and Current Understandings” – In this session 
we will discuss new legislation and proposed legislation and how it 
affect you as a teacher.  We will also look at the following 
topics:  Guidance / Typical characteristics / Instruction. 

 
PBL: In October, all teachers that participated in the summer PBL 101 

participated in follow up PBL professional development. Teachers had the 

opportunity to select from a series of topics to attend.  

OttW: The administrative team continues to monitor the progress of OttW 

experiences through consistent CLT visits. During these visits, 

Administrators collaborate with teams on the four elements and work to 

strengthen teams work outside the classroom. 

BYOT: Teachers continue to incorporate technology into their instruction. 

Specific PD sessions at the Round Robin PD meetings are devoted to 

educating staff on specific apps and websites that can enhance student 

learning.  

 

2. How has it impacted instructional practice?  

 

All Harmony teachers continue to implement PBL and OttW experiences in 

their classrooms. Through these initiatives, we have worked diligently to 

help our students make meaningful contributions to the world. Some of 

the OttW/PBL Experiences for 3rd Quarter include the following: 

 8th Grade “Be the Change” Night: 8th grade English students chose 
a social justice issue to research and turned it into an experiment 
in social activism.  Students could choose between creating an art 
piece, volunteering, making a video, or writing a letter to a 
legislator. This project was considered a great success in showing 
students what they can do to speak out about the injustices of our 
world. The top projects were presented to a panel of judges at the 
“Be the Change” evening event. The winner’s project was based on 
the lack of job opportunities of people with intellectual disabilities. 

 Empty Bowl Project: The Harmony Art Department continued their 
partnership with the Western Loudoun Food Pantry through the 
Empty Bowl Project. This tradition is a community service art 
project that aimed to raise awareness about the issues of hunger 
and food insecurity in Western Loudoun County. In October, we 
hosted local artists who demonstrated wheel throwing and bowl 
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making techniques. Harmony students contributed by making 
additional pieces. The finished bowls were used as individual 
serving pieces for the fund-raising meal of soup and bread. This 
year, the event raised over $2600 for the Western Loudoun Food 
Pantry. 

 Family Arts Night: In celebration of Youth Art Month, Harmony 
Middle School held an evening of art making, art appreciation, and 
entertainment. Art Activities included spin art, collage pens, shrink 
dinks, balloon bracelets, Model Magic, and face painting. On 
display were Art Demonstrations from the Round Hill Art Center, 
Western Loudoun Studio Tour, Franklin Park Arts Center, and the 
Cooley Gallery. The Library held a Used Book Sale, while also 
displaying Claymation animated films. 

 8th Grade Science Amusement Park: Eighth grade students in Mrs. 
VanTassell's and Mrs. Yearwood's class took their learning to a 
new level as they became the engineers to build an amusement 
park ride of their choice.  Physics concepts were applied to the 
building process as well as the operation of the ride.  The learning 
event culminated in an Amusement Park Expo where students 
displayed their rides and explained the science to sixth graders, 
community members, peers, and other teachers. 

 Native American Wax Museum: Harmony students researched 5 
Native American Indian tribes and then created a live wax museum 
exhibit where they presented to the students of Culbert 
Elementary. 

 Revolutionary Loudoun: Students created Brochures and flyers to 
be delivered to Elementary and Middle Schools in Loudoun, 
Culpepper, and Warren County advertising one of the Mosby 
Heritage Foundation’s historical presentations: Revolutionary 
Loudoun: The American Revolution in Loudoun Valley.  

 Sprout: Our students with special needs traveled to Sprout one 
day a month to complete jobs at a therapeutic riding center. Each 
month they were given a list of tasks to complete without 
assistance.  

 

To this end, teachers are embracing the Bring Your Own Technology 

(BYOT) initiative as a way to incorporate more active and engaging 

activities and allow students instant access to the questions that they want 

to explore. To ensure that students have access to technology, we have 

purchased new Chromebook sets to increase opportunities for technology 

integration and access to online content and resources. Four new carts 

with nine participating teachers are allowing our teachers to pilot blended 

learning in their classrooms and ensure students the ability to delve 

deeper into the curriculum. Additionally, English and social studies 

teachers are incorporating Genius Hour into their instruction, allowing 

students to pursue topics of personal passion or interest as they move 

through the curriculum. All of these initiatives: OttW, BYOT, blended 

learning, and Genius Hour build experiences for our students to become 

global citizens who use higher level thinking skills while learning and 

solving problems. 
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QUARTER 2: 
 
1. What professional development was provided?  

During the second quarter, Harmony continued to support BYOT, OttW, 

and PBL. Through these initiatives, we aim to develop knowledgeable 

critical thinkers, communicators, collaborators, creators, and contributors.  

GENERAL INSTRUCTION: To enhance classroom instruction and develop 

teacher leaders within the building, we continue to implement our “Round 

Robin” professional development model. A faculty meeting each month is 

devoted to Professional Development in a wide range of areas.  Teachers 

are provided several choices and are asked to attend two sessions each 

month. Through this model, teachers can choose which sessions they want 

to participate in based on their personal interests and students’ needs.  

PD Topics for October and November: 

1. “Outdoor Classroom: Weaving the Environment into the Fabric of 
Existing Curricula!” 

2. “Technology Gadgets and Gizmos”: tools to enhance the use of 
technology in the classroom for both students and 
teachers.  Sample items shared: Power searching with Google, 
Wolfram, Alpha, Prism and Nearpod, Validity of web resources) 

3. “Assessing with Technology”: A presentation on the use of at least 
three different assessment strategies/websites that incorporate 
technology. 

4. “Concept Mastery Routine”: Come and learn a research based 
strategy that will teach your students concepts in any content area 
and that they will remember 

5. “Production Materials and eBooks: A look at the resources 
available at the LVHS production center- including the VariQuest 
Cutout maker, poster maker, and more. We will also have an 
introduction to MackinVIA. 

6. “How can technology transform a lesson into a OTTW learning 
experience” – A tool kit of resources that will help enhance One to 
the World lessons. 
 

PD Topics for December and January 

1. “Strategies for Communication with Parents”:  review email and 
verbal strategies for communicating with parents about school, 
student, and classroom issues.  

2. “Student Collaboration Tools”: Ways for students to collaborate 
informally through apps such as class flow, padlet, and todays 
meet as well as through Google Classroom apps.  

3. “Environment and Student Choice/Voice”: Looking at ways you can 
make your environment conductive for optimal student learning 
while allowing student voice/choice so they become excited and 
engaged learners.  

4. “Child Study and Student Success Plans-What’s the difference?” 
Examples and discussions centered around the Child Study process 
and plans for Student success.  



   

 

Page: 10 of 39 
 

 

   

5. “Book Talks”: Discussion on the most recent titles in the YA genre. 
This would allow staff to connect to their students using common 
texts, as well as build our “model reader” group.  

6. “Lab Time”: Staff can pick past technology presentation to explore 
further and work in a lab with the presenters available to offer 
support.  
 

PBL: In October, all teachers that participated in the summer PBL 101 

participated in follow up PBL professional development. Teachers had the 

opportunity to select from a series of topics to attend.  

OttW: The administrative team continues to monitor the progress of OttW 

experiences through consistent CLT visits. During these visits, 

Administrators collaborate with teams on the four elements and work to 

strengthen teams work outside the classroom. 

BYOT: Teachers continue to incorporate technology into their instruction. 

Specific PD sessions at the Round Robin PD meetings are devoted to 

educating staff on specific apps and websites that can enhance student 

learning.  

2. How has it impacted instructional practice?  

All Harmony teachers successfully implemented their first semester One to 

the World Experiences. Those teachers that participated in the PBL 101 

training used PBL as the foundation from which they planned their 

experiences for their students. Many teachers work diligently to 

incorporate PBL ideas like critical thinking, higher level questioning, and 

reflection into their instruction as a daily practice. Many teachers have 

embraced BYOT and can be seen using students’ personal devices as tools 

to engage students in their learning and enhance aspects of specific 

lessons. Some teachers reported that they used information from PD 

sessions to help in clarifying goals and instruction. Teachers also learned 

about and used various technology practices (goformative, edpuzzle, 

quizlet, Wolfram-Alpha) and various vocabulary strategies to help students 

be more successful.  

3. What additional professional development, if any, has been identified?  

As the First Semester comes to a close, we are thrilled with all of the great 

things we see taking place here at Harmony. We will continue to provide 

monthly professional development as it relates to PBL/OttW. As a school 

we recognize the need to enhance our OttW experiences, by working to 

more effectively connect with an audience that is someone other than the 

teacher. We will continue with Round Robin PD at Monthly faculty 

meetings so that teachers can share their expertise with others. Harmony 

staff members have communicated their desires to have more professional 

development related to google classroom instruction, teenage brain 

development, building connections with students. In addition, more 

content based PD. 

Additionally, we recognize the need for mental health education and 
bullying awareness. In December, we held an assembly that discussed 
suicide prevention and mental health awareness. Additionally, here at 
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Harmony Middle School we work hard to ensure that all students are free 
of fear of harassment and bullying. The Administrative team has 
communicated with our staff the LCPS’ framework for bullying prevention 
as well as the education policy. We hope to provide additional professional 
development in the future.  
 
QUARTER 1:  
 
1. What professional development was provided?  
 
This year Harmony will support the instructional initiatives of BYOT, OttW, 
and PBL. Through these initiatives, we aim to develop knowledgeable 
critical thinkers, communicators, collaborators, creators, and contributors.  
 
PBL: In August, all CORE (Math, English, Science, and History) teachers 
participated the PBL 101 course offered through the Buck Institute. During 
the first quarter, all PBL 101 participants attended a half day course to 
expand upon topics related to PBL. The expectation was communicated 
that teachers that were PBL trained should implement one PBL experience 
and one OttW experience sometime this year.  
 
OttW: In August, all teachers that did not attend PBL 101 participated in an 
OttW PD. This PD reviewed the 4 elements of OttW, introduced Driving 
Questions, and spent some time reflecting on how to enhance our public 
products and their connection to the world. Once a month, a faculty 
meeting is devoted in follow up PD related to OttW and PBL. During the 
September Faculty Meeting, staff participated in a group share where they 
reflected up their experiences and elicited feedback from others on their 
projects.  
 
BYOT: In August, all staff members participated in a training regarding 
BYOT and its implementation here at Harmony. We discussed what our 
expectations were for students as well as one another. At an October 
Round Robin PD Faculty Meeting, one rotation was devoted to tools and 
tips to enhance the use of technology in the classroom. In addition, 30 
additional Chrome Books were purchased to be used for instructional 
purposes throughout the school.  
 
Instruction: To enhance instruction and develop teacher leaders within the 
building, we developed a “Round Robin” Professional Development Model. 
One faculty meeting a month was devoted to a form of PD. Teachers 
attended 15-minute mini sessions on specific areas or tools that can be 
used to enhance instruction or better understand one of the initiatives 
being carried out this year.   
 
PD Topics for October and November: 
 
1. “Outdoor Classroom: Weaving the Environment into the Fabric of 
Existing Curricula!” – Join us in the outdoor classroom to learn about 
Access, Apps and Availability. 
 
2. “Technology Gadgets and Gizmos” – Sharing tools to enhance the use of 
technology in the classroom for both students and teachers.  Sample items 
to be shared: Power searching with Google, Wolfram Alpha, Prism and 
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Nearpod, Validity of web resources)  
 
3. “Assessing with Technology” – Presenting and explaining the use of at 
least three different assessment strategies/websites that incorporate 
technology. 
 
4. “Concept Mastery Routine” – Come and learn a research based strategy 
that will teach your students concepts in any content area and that they 
will remember! 
 
5. “Production Materials and eBooks” – We will look at the resources 
available at the LVHS production center- including the VariQuest Cutout 
maker, poster maker, and more. We will also have an introduction to 
MackinVIA. 
 
6. “How can technology transform a lesson into an OTTW learning 
experience” – This session will provide a tool kit of resources that will help 
enhance One to the World lessons. 
 
Future topics:  
1. “Strategies for Communicating with Parents” – This session will review 
email and verbal strategies for talking to parents about school /classroom 
issues. 
 
2. “Student Collaboration Tools” – We will introduce ways for students to 
collaborate informally through apps such as Class Flow, Padlet, and Todays 
Meet as well as through Google Classroom apps. 
 
3. Questioning-Discuss ways for teachers to ask higher-level questions as a 
means of having our students think more critically.  
 
2. How has it impacted instructional practice?  
 
Many Harmony teachers are well on their way to implementing their first 
OttW or PBL experiences. The Harmony Administration collected and 
reviewed staff’s OttW/PBL plans and provided feedback when possible. 
Harmony Administrators have been invited as “Guests” into classrooms to 
serve as public audiences for students. Through our walk through visits, we 
are observing teachers integrating specific aspects of PBL like open ended 
questions and reflection into their daily lesson plans. Additionally, we see 
teachers working diligently to incorporate higher level questioning and 
critical thinking into each lesson. Many teachers have been observed 
having students use personal devices in classrooms and using them as 
tools to enhance their lessons.  
 
3. What additional professional development, if any, has been identified?  
 
This year, we will continue to provide monthly professional development 
as it relates to OttW and PBL. Additionally we have planned to continue 
with the Round Robin PD at Monthly faculty meetings so that teachers and 
share their knowledge and expertise on various learning strategies or 
topics.  
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 2. School leadership will provide ongoing explicit feedback and support to teachers on lesson 
planning.  

 Comments: QUARTER 4:  
 
1. What were the identified areas of strengths and areas for 

improvement? (Bloom's Level, High-Yield Strategies, Engagement, 

etc.) 

The Administrative Team here at Harmony Middle School continues to 

place a high importance on providing staff with meaningful feedback 

through walkthrough observations. The focus of our observations 

continues to be on the presence of specific High-yield strategies and 

critical thinking skills. Analysis of the walk-through data identified an 

increase in teachers using the following high yield strategies  

 Identifying similarities and differences 

 Reinforcing effort and recognition 

 Generating and testing hypotheses 

 Setting objectives and providing feedback 

 Cooperative Learning 
Cues, Questions, and Advanced organizers continues to be an area for 

improvement, specifically as we try to incorporate higher-level questions 

into our instruction. 

2. What supports for lesson planning were provided?  

This year, Harmony’s schedule allows all content learning teams to have 

common planning time. We have realized that this allows the content 

team to focus on the creation of quality instruction and assessments. CLTs 

continue to design formative assessments of all different styles to inform 

instruction and the timing of summative assessments, giving our students 

time to revise, relearn, or even dig deeper in their understanding as 

necessary.  In addition to focusing on improving standards-based practices, 

common assessments, and student engagement and achievement, the 

CLTs have embraced and implemented the One to the World (OttW) 

initiative proposed by our superintendent. OttW allows students to 

encounter authentic content and then create original products for a real 

world audience.  

 
QUARTER 3: 
 
1. What were the identified areas of strengths and areas for 

improvement? (Bloom's Level, High-Yield Strategies, Engagement, etc.) 

The Administrative Team here at Harmony Middle School continues to 

place a high importance on providing staff with meaningful feedback 

through walkthrough observations. The focus of our observations 

continues to be on the presence of specific High-yield strategies and 

critical thinking skills. Analysis of the walk-through data identified an 

increase in teachers using the following high yield strategies  

 Identifying similarities and differences 

 Reinforcing effort and recognition 
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 Generating and testing hypotheses 

 Setting objectives and providing feedback 

 Cooperative Learning 
Cues, Questions, and Advanced organizers continues to be an area for 

improvement, specifically as we try to incorporate higher-level questions 

into our instruction. 

2. What supports for lesson planning were provided?  

This year, Harmony’s schedule allows all content learning teams to have 

common planning time. We have realized that this allows the content 

team to focus on the creation of quality instruction and assessments. CLTs 

continue to design formative assessments of all different styles to inform 

instruction and the timing of summative assessments, giving our students 

time to revise, relearn, or even dig deeper in their understanding as 

necessary.  In addition to focusing on improving standards-based practices, 

common assessments, and student engagement and achievement, the 

CLTs have embraced and implemented the One to the World (OttW) 

initiative proposed by our superintendent. OttW allows students to 

encounter authentic content and then create original products for a real 

world audience.  

 
QUARTER 2: 
 
1. What were the identified areas of strengths and areas for 

improvement? (Bloom's Level, High-Yield Strategies, Engagement, etc.) 

The Administrative Team here at Harmony Middle School continues to 

place a high importance on providing staff with meaningful feedback 

through walkthrough observations. The focus of our observations 

continues to be on the presence of specific High-yield strategies and 

critical thinking skills. Analysis of the walk-through data identified an 

increase in teachers using the following high yield strategies  

 Identifying similarities and differences 

 Reinforcing effort and recognition 

 Generating and testing hypotheses 

 Setting objectives and providing feedback 

 Cooperative Learning 
 

Cues, Questions, and Advanced organizers continues to be an area for 

improvement, specifically as we try to incorporate higher-level questions 

into our instruction. 

 
2. What supports for lesson planning were provided?  

Collaborative Learning Teams continues to be a powerful organizational 
strategy to support students and teachers while promoting student 
learning. Our teams remain committed to discussing curriculum alignment, 
developing common assessments, analyzing student data, and sharing best 
practices and resources. Round Robin PD, decisions provide staff lesson 
and technology training. 
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QUARTER 1: 
 
1. What were the identified areas of strengths and areas for 
improvement? (Bloom's Level, High-Yield Strategies, Engagement, etc.) 
 
In the 2015-2016 school year, the Harmony Administrative Team 
conducted over 300 individual teacher walk-through observations. With 
each observation, the Administrative Team worked to improve their 
consistency with each walk-through visit. The focus of the walk-through 
observations was on the presence of specific High-yield strategies and 
questioning skills. Analysis of the walk-through data identified the 
following High-yield strategies as Growth areas or opportunities for 
improvement: Nonlinguistic representations, cooperative learning, 
generating and testing a hypothesis, and question cues and advanced 
organizers. Additionally we recognize the value of questioning as an 
assessment tool in helping teachers understand where students are in the 
learning process. Our walk-through data revealed that teachers are doing 
an excellent job of asking questions, but are improving their practice of 
incorporating higher order questioning. Just as we need to educate the 
staff on how to pose questions at a higher level, we also understand that 
students need to be taught HOW to answer higher level questions and to 
think more critically. At future Round Robin Professional development, one 
session will be devoted to questioning and working to support teachers in 
improving in this area.  
 
2. What supports for lesson planning were provided?  
 
At Harmony, “Teaming” has become a powerful organizational strategy to 
support students and teachers at the middle school level while benefiting 
student learning. This year, Harmony’s Master schedule reflects teachers 
groups by Collaborative Learning Teams (CLTs). CLT’s are those teams that 
are made up of the teachers that teach the same content in the same 
grade level. In CLTs, teams work to discuss curriculum alignment, develop 
common assessments, analyze student data, and share best practices and 
resources. CLTs remain focused on curriculum, assessment, and work 
together to improve lesson planning. 
 

 3. School leadership will observe lesson delivery and provide ongoing explicit feedback and support 
to teachers.  

 Comments: QUARTER 4: 
 
1. How many observations and walkthroughs were completed?  

At the conclusion of this year, the Administrative team conducted over 283 

walkthrough observations. Administrators spent no less than 20 minutes in 

each classroom during each visit. The intent was to not only observe the 

teacher and the students’ interactions, but also identify the teaching 

strategies employed and levels of questioning observed.  

2. What inferences can be made about strengths and weaknesses? 

Analysis of data from the 2016-2017 school year reveals that staff have 

integrated high-yield strategies and critical thinking at a higher frequency 

in comparison to last year. High-yield strategies were observed each visit, 
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and data revealed that teachers posted at least one high-level question or 

task during each observation. While majority of the questions continue to 

be at a lower level, questions requiring analysis (24.8%), Evaluating (8.4%), 

and Creating (9.6%) are increasing. We attribute this increase to the 

integration of PBL and efforts to empower our students to make 

meaningful contributions to the world.  

 

 

3. What supports for lesson delivery were provided? 

During the 4th quarter, the administrative team continued to work 

diligently to provide specific feedback to staff through walkthrough visits. 

Data collected from the observations along with discussions with staff, 

revealed a need for additional PD and support in the area of PBL/OttW 

implementation.  Some teachers struggled with how to get students to 

remain on task throughout the process, while others needed support on 

scaffolding tasks and research for struggling learners.  Professional 

development sessions for the 4th quarter were designed to address these 

needs. Through the PD Round Robin sessions, teachers were selected to 

share their PBL experiences and discuss how they overcame specific 

challenges. Many teachers felt encouraged by hearing their colleague’s 

stories, and were inspired to continue to take risks in their own 

classrooms.     

 
QUARTER 3: 
 
1. How many observations and walkthroughs were completed?  

During the second quarter, the Administrative team conducted over 176 

walkthrough observations. Each walkthrough observation, Administrators 

spend no less than 20 minutes each classroom. The intent is to not only 

observe the teacher and the students’ interactions, but also identify the 

teaching strategies and levels of questioning observed.  

 

2. What inferences can be made about strengths and weaknesses? 

By comparison, to the 2015-2016 school year, the data for Q1 of the 2016-

2017 school year indicates a trend that staff are employing high yield 

strategies at a higher frequency as observed in our walkthroughs. 

Particularly, without implementation of PBL and OttW, staff have used 

high yield strategies in an effort to address the PBL design elements of 
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sustained inquiry, critique, and revision and a posing a challenging 

question on a daily basis. This correlates to an increase in observance of 

the strategies of similarities and differences, summarizing, cooperative 

learning, and advanced organizers, while the remaining strategies maintain 

a frequency comparable to the past years. As we near the end of Q2, we 

continue to see an increase of observance of Marzano’s high yield 

strategies. With many CLT’s having carried out their first semester 

PBL/OttW experiences, it is expected that we would see an increase in 

good instructional strategies since they correlate to the “essential project 

design elements.”  

3. What supports for lesson delivery were provided? 

In an effort to track questioning strategies during instructional delivery 

methods, out walkthrough data shows that staff are maintaining a balance 

through their questioning practices. Through the incorporation of PBL 

elements such as sustained inquiry, reflection, and critique and revision, 

teachers have shifted their questioning focus to reflect questions aimed at 

applying and analyzing content. There is a slight increase teachers posing 

questions that challenge students to evaluate and create. As teachers work 

to incorporate the essential design elements of PBL, they have also 

planned to purposefully incorporate questions that target higher levels of 

blooms.  

 

Additionally, to ensure more consistent and specific feedback, the 

administrative team has conducted various observation calibration 

sessions where the entire team observes the same teacher at the same 

time followed by a discussion to determine the “look for” for what meets 

the expectations for our criteria. This has allowed us to have more 

consistent observation practices, and in turn have more consistent 

feedback to support teaching and learning. The discussions from these 

calibration practices have brought a more directed approach to assessing 

the types of questions presented by teachers. 

 
QUARTER 2:  
 
1. How many observations and walkthroughs were completed?  

During the second quarter, the Administrative team conducted over 176 

walkthrough observations. Each walkthrough observation, Administrators 

spend no less than 20 minutes each classroom. The intent is to not only 

observe the teacher and the students’ interactions, but also identify the 

teaching strategies and levels of questioning observed.  

 

2. What inferences can be made about strengths and weaknesses? 

By comparison, to the 2015-2016 school year, the data for Q1 of the 2016-

2017 school year indicates a trend that staff are employing high yield 

strategies at a higher frequency as observed in our walkthroughs. 

Particularly, without implementation of PBL and OttW, staff have used 
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high yield strategies in an effort to address the PBL design elements of 

sustained inquiry, critique, and revision and a posing a challenging 

question on a daily basis. This correlates to an increase in observance of 

the strategies of similarities and differences, summarizing, cooperative 

learning, and advanced organizers, while the remaining strategies maintain 

a frequency comparable to the past years. As we near the end of Q2, we 

continue to see an increase of observance of Marzano’s high yield 

strategies. With many CLT’s having carried out their first semester 

PBL/OttW experiences, it is expected that we would see an increase in 

good instructional strategies since they correlate to the “essential project 

design elements.”  

3. What supports for lesson delivery were provided? 

In an effort to track questioning strategies during instructional delivery 

methods, out walkthrough data shows that staff are maintaining a balance 

through their questioning practices. Through the incorporation of PBL 

elements such as sustained inquiry, reflection, and critique and revision, 

teachers have shifted their questioning focus to reflect questions aimed at 

applying and analyzing content. There is a slight increase teachers posing 

questions that challenge students to evaluate and create. As teachers work 

to incorporate the essential design elements of PBL, they have also 

planned to purposefully incorporate questions that target higher levels of 

blooms.  

Additionally, to ensure more consistent and specific feedback, the 

administrative team has conducted various observation calibration 

sessions where the entire team observes the same teacher at the same 

time followed by a discussion to determine the “look for” for what meets 

the expectations for our criteria. This has allowed us to have more 

consistent observation practices, and in turn have more consistent 

feedback to support teaching and learning. The discussions from these 

calibration practices have brought a more directed approach to assessing 

the types of questions presented by teachers. 

QUARTER 1: 
 
1. How many observations and walkthroughs were completed?  
 
During the first quarter, the Administrative Team here at Harmony Middle 
School has conducted over 110 observations. With each walkthrough 
observation, Administrators spend no less than 20 minutes each 
classroom. The intent is to not only observe the teacher and the students’ 
interactions, but also identify the teaching strategies and levels of 
questioning observed.  
 
2. What inferences can be made about strengths and weaknesses? 
 
By comparison, to the 2015-2016 school year, the data for Q1 of the 2016-
2017 school year indicates a trend that staff are employing high yield 
strategies at a higher frequency as observed in the walkthroughs.  
Particularly, with our implementation of PBL and OttW, staff have used 
high yield strategies in an effort to address the PBL design elements of 
sustained inquiry, critique and revision and a challenging problem on a 
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daily basis.  This correlates to an increase in observance of the strategies of 
similarities and differences, summarizing, cooperative learning and 
advance organizers, while the remaining strategies maintain a frequency 
comparable to past years. 
 
3. What supports for lesson delivery were provided? 
 
PBL: In August, all CORE (Math, English, Science, and History) teachers 
participated the PBL 101 course offered through the Buck Institute. During 
the first quarter, all PBL 101 participants attended a half-day course to 
expand upon topics related to PBL. The expectation was communicated 
that teachers that were PBL trained should implement one PBL experience 
and one OttW experience sometime this year.  
 
OttW: In August, all teachers that did not attend PBL 101 participated in an 
OttW PD. This PD reviewed the 4 elements of OttW, introduced Driving 
Questions, and spent some time reflecting on how to enhance our public 
products and their connection to the world. Once a month, a faculty 
meeting is devoted in follow up PD related to OttW and PBL. During the 
September Faculty Meeting, staff participated in a group share where they 
reflected up their experiences and elicited feedback from others on their 
projects.  
 
BYOT: In August, all staff members participated in a training regarding 
BYOT and its implementation here at Harmony. We discussed what our 
expectations were for students as well as one another. At an October 
Round Robin PD Faculty Meeting, one rotation was devoted to tools and 
tips to enhance the use of technology in the classroom. Additionally, both 
staff and students will receive training on Digital Citizenship through 
Common Sense Media.  
 
Instruction: To enhance instruction and develop teacher leaders within the 
building, we developed a “Round Robin” Professional Development Model. 
One faculty meeting a month was devoted to this form of PD. Teachers 
attended 15-minute mini sessions on specific areas or tools that can be 
used to enhance instruction or better understand one of the initiatives 
being carried out this year. Recognizing the need for additional support 
about higher level questioning, we are planning to have one PD Round 
Robin session directly related to this.  
 

 4. School leadership will monitor the work of CLTs in analyzing data to differentiate instruction for all 
students.  

 Comments: QUARTER 4: 
 
1. How often did CLTs meet?  

Our CLT teams consistently meet weekly to focus on curriculum and 

instruction. In their meetings, conversations should include discussing 

student and behavioral concerns, coordinate assessment schedules, and 

discuss transferable skills across content areas and opportunities for 

interdisciplinary activities. Administrators continue to monitor the work of 

CLTs by visiting them often.  



   

 

Page: 20 of 39 
 

 

   

 

2. How was instructional delivery planned based on the analysis of data? 

READING: Using testing data from the IReady assessment tool, teachers 

were able to identify specific areas of weakness for specific students. 

Students who scored in the “red” areas were granted access to the iReady 

instructional program. These students continue to receive remediation 

twice a week on targeted weak areas through the program. Students also 

have the opportunity to work from home on the targeted weak academic 

areas.  

 

MATH: Using IXL and Dreambox apps, teachers are able to monitor the 

academic progress of our struggling math students. Identified IXL deficit 

areas include computations involving fractions and word problems. To 

support students in the identified areas of weakness, classroom instruction 

was modified to include daily warm up lessons along with exit tickets to 

strengthen these skills. 

 

3. What strategies were used to differentiate instruction for students 

above and below grade level?  

READING: To differentiate instruction for those students that are 

exceeding grade level expectations, teachers are providing several 

opportunities to challenge students and expand upon content taught. 

Students are able to pick their own topics and ideas, make personal goals, 

choose their own book club books, and have personal feedback 

conversations with teachers based on the skills they exhibit.  In addition, 

we are implementing things like personal word lists, where students are 

adding words they do not know, and then being assessed on their personal 

lists. In Reading 6 differentiated reading books, choice, and level are 

offered. Staff continue to work with students during resource and lunch to 

provide extension and remediation opportunities. Classroom instruction in 

Reading 7 is modified with flexible grouping within the class for all 

students.  

 

MATH: In all math classes, scaffolding is used on all 3-grade levels within 

the classroom. In Math 7, staff have created lessons using all senses in 

learning (seeing, hearing, tactile, and writing). White boards are used daily 

for check ins with individual students. Foldables are also used to reinforce 

math concepts. Sixth grade students actively participate with IXL, which 

allows for students quickly grasping concepts to be challenged, and those 

that are struggling, opportunities for remediation.  

 
QUARTER 3: 
 
1. How often did CLTs meet?  



   

 

Page: 21 of 39 
 

 

   

Our CLT teams consistently meet weekly to focus on curriculum and 

instruction. In their meetings, conversations should include discussing 

student and behavioral concerns, coordinate assessment schedules, and 

discuss transferable skills across content areas and opportunities for 

interdisciplinary activities. Administrators continue to monitor the work of 

CLTs by visiting them often.  

2. How was instructional delivery planned based on the analysis of data? 

READING: Using testing data from the IReady assessment tool, teachers 

were able to identify specific areas of weakness for specific students. 

Students who scored in the “red” areas were granted access to the iReady 

instructional program. These students continue to receive remediation 

twice a week on targeted weak areas through the program. Students also 

have the opportunity to work from home on the targeted weak academic 

areas.  

MATH: Using IXL and Dreambox apps, teachers are able to monitor the 

academic progress of our struggling math students. Identified IXL deficit 

areas include computations involving fractions and word problems. To 

support students in the identified areas of weakness, classroom instruction 

has been modified to include daily warm up lessons along with exit tickets 

to strengthen these skills. 

3. What strategies were used to differentiate instruction for students 

above and below grade level?  

READING: To differentiate instruction for those students that are 

exceeding grade level expectations, teachers are providing several 

opportunities for students to be challenged and expand upon content 

taught. Students are able to pick their own topics and ideas, make 

personal goals, choose their own book club books, and have personal 

feedback conversations with teachers based on the skills they exhibit.  In 

addition, we are implementing things like personal word list, where 

students are adding words they do not know, and then being assessed on 

their personal lists. In Reading 6 differentiated reading books, choice, and 

level are offered. Staff continue to work with students during resource and 

lunch to provide extension and remediation opportunities. Classroom 

instruction in Reading 7 is modified with flexible grouping within the class 

for all students.  

MATH: In all math classes, scaffolding is used on all 3 grade levels within 

the classroom. In Math 7, staff have created lessons using all senses in 

learning (seeing, hearing, tactile, and writing). White boards are used daily 

for check ins with individual students. Foldables are also used to reinforce 

math concepts. Sixth grade students actively participate with IXL, which 

allows for students quickly grasping concepts to be challenged, and those 

that are struggling, opportunities for remediation.  

 
QUARTER 2: 
 
1. How often did CLTs meet?  
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Our CLT teams consistently meet weekly to focus on curriculum and 

instruction. In their meetings, conversations should include discussing 

student and behavioral concerns, coordinate assessment schedules, and 

discuss transferable skills across content areas and opportunities for 

interdisciplinary activities. Administrators will sit in on CLT meetings three 

times a quarter to provide support where needed.  

2. How was instructional delivery planned based on the analysis of data? 

READING: Using testing data from the IReady assessment tool, teachers 

were able to identify specific areas of weakness for specific students. 

Students who scored in the “red” areas were granted access to the iReady 

instructional program. Access is provided twice a week for remediation on 

targeted weak areas. Students also have the opportunity to work from 

home on the targeted weak academic areas.  

MATH: Using IXL and Dreambox apps, teachers are able to monitor the 

academic progress of our struggling math students. Identified IXL deficit 

areas include computations involving fractions and word problems. To 

support students in the identified areas of weakness, classroom instruction 

has been modified to include daily warm up lessons along with exit tickets 

to strengthen these skills. 

 

3. What strategies were used to differentiate instruction for students 

above and below grade level?  

READING: To differentiate instruction for those students that are 

exceeding grade level expectations, teachers are providing several 

opportunities for students to be challenged and expand upon content 

taught. Students are able to pick their own topics and ideas, make 

personal goals, choose their own book club books, and have personal 

feedback conversations with teachers based on the skills they exhibit.  In 

addition, we are implementing things like personal word list, where 

students are adding words they do not know, and then being assessed on 

their personal lists. In Reading 6 differentiated reading books, choice, and 

level are offered. Staff continue to work with students during resource and 

lunch to provide extension and remediation opportunities. Classroom 

instruction in Reading 7 is modified with flexible grouping within the class 

for all students.  

 

MATH: In all math classes, scaffolding is used on all 3-grade levels within 

the classroom. In Math 7, staff have created lessons using all senses in 

learning (seeing, hearing, tactile, and writing). White boards are used daily 

for check ins with individual students. Foldables are also used to reinforce 

math concepts. Sixth grade students actively participate with IXL, which 

allows for students quickly grasping concepts to be challenged, and those 

that are struggling, opportunities for remediation.  

QUARTER 1: 
 
1. How often did CLTs meet?  
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Through the establishment of consistent common planning time amongst 
CLTs, teachers can focus on curriculum and instruction. Our expectation is 
that teachers meet weekly at their CLT. In their meetings, conversations 
should include discussing student and behavioral concerns, coordinate 
assessment schedules, and discuss transferable skills across content areas 
and opportunities for interdisciplinary activities. Administrators will sit in 
on CLT meetings three times a quarter to provide support where needed. 
 
2. How was instructional delivery planned based on the analysis of data? 
 
ENGLISH:  Using test data, we identified that our whole department 
struggles with vocabulary and non-fiction texts.   We are all experimenting 
with our own strategies of increasing vocabulary instruction, and we are 
using resources, such as Newsela, and Tween Tribune, to expose students 
to more non-fiction texts.  We also hope to work more non-fiction into 
book clubs. 
 
MATH: The department used previous year’s GAP group information. 
Targeted weak area questions were embedded into daily warm up reviews 
as well as homework. Identified areas of weakness are used to then 
determine specific needs for reteaching and review. Formative 
Assessments were given to all students with targeted SOL topics to 
monitor particular students. Additionally, weekly newsletters are sent to 
parents to increase communication between home and school.  
 
3. What strategies were used to differentiate instruction for students 
above and below grade level?  
 
ENGLISH: Students who are dramatically below grade level will have access 
to a program called "I-Ready", which will help them in basic reading 
instruction.  Students above grade level will be challenged through 
tracking their independent reading and personal "reading rates."  In 
addition, all formal assignments in English 8 have 3 levels:  academic, 
honors, and above and beyond, so that students can challenge themselves 
on a higher level. Additionally, students are encouraged to choose their 
own books and on their level.  
 
MATH: Various Math Review Programs (IXL, Dream Box, etc.) are used for 
extra review and enrichment. Daily routines such as warm ups and 
formative assessments are used to target specific SOL topics and daily 
material. Before school, lunch, and resource times are used to meet with 
students to provide remediation as well as extension activities. Re-
teaching is spiraled throughout the year. Additionally, we have a program 
called “Woodgrove Wednesdays” where Woodgrove High School students 
come over to tutor our students each week. Teachers also integrate a 
variety of teaching strategies to appeal to the different types of learners.  
 

 

 TA01 - REQUIRED - The school uses an identification process (including ongoing conversations with 
instructional leadership teams and data points to be used) for all students at risk of failing or in need 
of targeted interventions. (2931) 
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 Describe current level of 
development: 

2016-2017 Harmony Middle School Needs Assessment Summary 
 
In the 2016-2017 school year, here at Harmony Middle School we are 
mirroring the Loudoun County Public Schools’ Mission to “Empower all 
students to make meaningful contributions to the world.” To achieve this, 
we have developed two fundamental goals: (1) Cultivate a safe and 
positive climate, and (2) Develop knowledgeable critical thinkers, 
communicators, collaborators, creators, and contributors. Through these 
goals, we work to prioritize positive student and teacher interactions, and 
aim to build a culture that celebrates student-led growth and learning.  In 
an effort to better understand the needs of our school, we conducted a 
needs assessment to determine those areas to target for improvement in 
the 2016-2017 school year. The following is a summary of our findings. 
 
DEMOGRAPHICS:  
Harmony Middle School, located in Hamilton VA serves nearly 1,089 
students that feed from 6 different Elementary schools. We are composed 
of 6th, 7th, and 8th grade students that come from diverse backgrounds. 
Majority of our students are White and they make up 80% of our 
population. Sixteen percent of our students are students with a disability 
and receive Special Education services. One percent of our student 
population are English language learners (ELL), and close to 10% of the 
students are economically disadvantaged and receive support.  
 
STUDENT ACHIEVEMENT DATA:  
Analysis of the SOL Test and Student Achievement data revealed both 
areas of strength and opportunities for growth. According to the testing 
data, overall Harmony students performed well and as a whole met annual 
measurable objectives in both Math and Reading.   Additionally, every 
Core Content Area (Math, English, Science and History) showed an 
increase in their achievement data when compared to that from the 
previous year.  
 
Other areas of success include students in GG1, who met AMO in English 
and those in GG3, and those economically disadvantaged students met 
AMO in math.  We are extremely proud of the achievement of our Asian 
students that had a 100% pass rate in both History and Science. White 
students also did well by meeting AMO in both Math and Reading. While 
Harmony students proved to be successful in many subgroups, some areas 
were identified as opportunities for improvement. Our GG2 students 
(Black) did not meet AMO in both Math and Reading; Gap Group 1 
students (SWD, LEP, and economically disadvantaged) did not meet AMO 
in English; Students with disabilities did not meet AMO in English 
performance. Through close analysis of the student achievement data, the 
Administrative Team at Harmony was able to better identify which student 
groups needed additional interventions and supports. In the 2016-2017 
school year, we are making great efforts to support those identified groups 
of students. Some ways we hope to accomplish this is through before and 
after school remediation, building in re-teaching and review opportunities 
into our instruction, and integrating instructional initiatives like Project 
Based Learning. With the introduction of “Achieve 3000,” the Harmony 
English department plans to more effectively assess and support struggling 
students. Additionally the Harmony Math department will utilize 
Interactive Achievement and IXL as a tool to provide support and 
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interventions for struggling math students.  
 
Administration will work with departments to identify those students at 
risk and in need of interventions or supports. All English students will take 
the iReady diagnostic assessment to determine the specific areas of 
weakness. Math teachers will review students previous SOL Pass Rates to 
determine those students that need additional supports and interventions 
and in what areas.  

 How it will look when fully 
met: 

The process for identifying students for academic and behavioral supports 
include multiple data points on assessments and other indicators that are 
aligned to research. 
 
The process for identifying at-risk students involves discussion and 
decision-making that includes school leadership, teachers and other 
relevant staff.  

 Tasks: 

 1. Staff will identify students for academic and behavioral supports utilizing multiple data points. 

 Comments: QUARTER 4: 
 
1. What data was used to identify students? 

 
The following numbers reflect our student demographics in the identified 

subgroups for the 2016-2017 school year.  

GG1: 6th: 86/359 

          7th: 84/354 

          8th: 80/373 

 

GG2: 6th: 10/359 

          7th: 6/354 

          8th: 6/373 

 

SWD: 6th: 77/359 

          7th: 89/354 

          8th: 74/373 

This year, we used multiple data points to determine which students to 

target for interventions. Our first data point was those students that are 

part of the targeted Gap Groups. This year, our GG2 students (Black) did 

not meet AMO in both Math and Reading; Gap Group 1 students (SWD, 

LEP, and Economically Disadvantaged) did not meet AMO in English; 

Students with disabilities did not meet AMO in their English performance.  

In English, in addition to the identified Gap Group students, teachers also 

identified students for interventions if they (2) did not pass the previous 

years’ SOL Test, and (3) had iReady Score that revealed they were 
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achieving below grade level. Students that appeared on all three lists were 

those students that were deemed at the highest priority for targeted 

interventions.  

Similarly, in Math, students were identified for targeted interventions by 

(1) their Gap Group affiliation (Paying a close attention to those in Gap 

Group 2), (2) not passing the previous year’s SOL Test, and (3) their first 

quarter grades.  

2. How many students were identified for intervention and enrichment? 

READING: 

6th Grade: 100 

7th Grade: 30 

8th Grade:  61 

 

MATH: 

6th Grade: 24 

7th Grade: 20 

8th Grade:  44 

A total of 279 students have been identified to receive interventions and 
enrichment 
 
QUARTER 3: 
 
2. What data was used to identify students? 

 
The following numbers reflect our student demographics in the identified 

subgroups for the 2016-2017 school year.  

GG1: 6th: 86/359 

          7th: 84/354 

          8th: 80/373 

 

GG2: 6th: 10/359 

          7th: 6/354 

          8th: 6/373 

 

SWD: 6th: 77/359 

          7th: 89/354 

          8th: 74/373 

This year, we used multiple data points to determine which students to 

target for interventions. Our first data point was those students that are 

part of the targeted Gap Groups. This year, our GG2 students (Black) did 

not meet AMO in both Math and Reading; Gap Group 1 students (SWD, 
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LEP, and Economically Disadvantaged) did not meet AMO in English; 

Students with disabilities did not meet AMO in their English performance.  

In English, in addition to the identified Gap Group students, teachers also 

identified students for interventions if they (2) did not pass the previous 

years’ SOL Test, and (3) had iReady Score that revealed they were 

achieving below grade level. Students that appeared on all three lists were 

those students that were deemed at the highest priority for targeted 

interventions.  

Similarly, in Math, students were identified for targeted interventions by 

(1) their Gap Group affiliation (Paying a close attention to those in Gap 

Group 2), (2) not passing the previous year’s SOL Test, and (3) their first 

quarter grades.  

2. How many students were identified for intervention and enrichment? 

READING: 

6th Grade: 100 

7th Grade: 30 

8th Grade:  61 

 

MATH: 

6th Grade: 24 

7th Grade: 20 

8th Grade:  44 

A total of 279 students have been identified to receive interventions and 
enrichment 
 

QUARTER 2: 
 
3. What data was used to identify students? 

 
The following numbers reflect our student demographics in the identified 

subgroups for the 2016-2017 school year.  

GG1: 6th: 86/359 

          7th: 84/354 

          8th: 80/373 

 

GG2: 6th: 10/359 

          7th: 6/354 

          8th: 6/373 

 

SWD: 6th: 77/359 
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          7th: 89/354 

          8th: 74/373 

This year, we used multiple data points to determine which students to 

target for interventions. Our first data point was those students that are 

part of the targeted Gap Groups. This year, our GG2 students (Black) did 

not meet AMO in both Math and Reading; Gap Group 1 students (SWD, 

LEP, and Economically Disadvantaged) did not meet AMO in English; 

Students with disabilities did not meet AMO in their English performance.  

In English, in addition to the identified Gap Group students, teachers also 

identified students for interventions if they (2) did not pass the previous 

years’ SOL Test, and (3) had iReady Score that revealed they were 

achieving below grade level. Students that appeared on all three lists were 

those students that were deemed at the highest priority for targeted 

interventions.  

Similarly, in Math, students were identified for targeted interventions by 

(1) their Gap Group affiliation (Paying a close attention to those in Gap 

Group 2), (2) not passing the previous year’s SOL Test, and (3) their first 

quarter grades.  

2. How many students were identified for intervention and enrichment? 

READING: 

6th Grade: 100 

7th Grade: 30 

8th Grade:  61 

 

MATH: 

6th Grade: 24 

7th Grade: 20 

8th Grade:  44 

A total of 279 students have been identified to receive interventions and 
enrichment 
 
QUARTER 1: 
 
1. What data was used to identify students? 
The following numbers reflect our student demographics in the identified 
subgroups for the 2016-2017 school year.  
 
GG1: 6th: 86/359 
     7th: 84/354 
     8th: 80/373 
 
GG2: 6th: 10/359 
     7th: 6/354 
     8th: 6/373 
 
SWD: 6th: 77/359 
     7th: 89/354 
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     8th: 74/373 
 
This year, we used multiple data points to determine which students to 
target for interventions. Our first data point was those students that are 
part of the targeted Gap Groups. This year, our GG2 students (Black) did 
not meet AMO in both Math and Reading; Gap Group 1 students (SWD, 
LEP, and Economically Disadvantaged) did not meet AMO in English; 
Students with disabilities did not meet AMO in their English performance.  
 
In English, in addition to the identified Gap Group students, teachers also 
identified students for interventions if they (2) didn’t pass the previous 
years’ SOL Test, and (3) had iReady Score that revealed they were 
achieving below grade level. Students that appeared on all three lists were 
those students that were deemed at the highest priority for targeted 
interventions.  
 
Similarly, in Math, students were identified for targeted interventions by 
(1) their Gap Group affiliation (Paying a close attention to those in Gap 
Group 2), (2) not passing the previous year’s SOL Test, and (3) their first 
quarter grades.  
 
2. How many students were identified for intervention and enrichment? 
 
A total of 250 students have been identified to receive interventions and 
enrichment.  
 
 

   

 TA02 - REQUIRED - The school uses a tiered, differentiated intervention process to assign research-
based interventions aligned with the individual needs of identified students (the process includes a 
description of how interventions are selected and assigned to students as well as the frequency and 
duration of interventions for Tier 2 and Tier 3 students).    (2932) 

 Describe current level of 
development: 

2016-2017 Harmony Middle School Needs Assessment Summary 
 
In the 2016-2017 school year, here at Harmony Middle School we are 
mirroring the Loudoun County Public Schools’ Mission to “Empower all 
students to make meaningful contributions to the world.” To achieve this, 
we have developed two fundamental goals: (1) Cultivate a safe and 
positive climate, and (2) Develop knowledgeable critical thinkers, 
communicators, collaborators, creators, and contributors. Through these 
goals, we work to prioritize positive student and teacher interactions, and 
aim to build a culture that celebrates student-led growth and learning.  In 
an effort to better understand the needs of our school, we conducted a 
needs assessment to determine those areas to target for improvement in 
the 2016-2017 school year. The following is a summary of our findings. 
 
DEMOGRAPHICS:  
Harmony Middle School, located in Hamilton VA serves nearly 1,089 
students that feed from 6 different Elementary schools. We are composed 
of 6th, 7th, and 8th grade students that come from diverse backgrounds. 
Majority of our students are White and they make up 80% of our 
population. Sixteen percent of our students are students with a disability 
and receive Special Education services. One percent of our student 
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population are English language learners (ELL), and close to 10% of the 
students are economically disadvantaged and receive support.  
 
STUDENT ACHIEVEMENT DATA:  
 
Analysis of the SOL Test and Student Achievement data revealed both 
areas of strength and opportunities for growth. According to the testing 
data, overall Harmony students performed well and as a whole met annual 
measurable objectives in both Math and Reading.   Additionally, every 
Core Content Area (Math, English, Science and History) showed an 
increase in their achievement data when compared to that from the 
previous year.  
 
Other areas of success include students in GG1, who met AMO in English 
and those in GG3, and those economically disadvantaged students met 
AMO in math.  We are extremely proud of the achievement of our Asian 
students that had a 100% pass rate in both History and Science. White 
students also did well by meeting AMO in both Math and Reading. While 
Harmony students proved to be successful in many subgroups, some areas 
were identified as opportunities for improvement. Our GG2 students 
(Black) did not meet AMO in both Math and Reading; Gap Group 1 
students (SWD, LEP, and economically disadvantaged) did not meet AMO 
in English; Students with disabilities did not meet AMO in English 
performance. Through close analysis of the student achievement data, the 
Administrative Team at Harmony was able to better identify which student 
groups needed additional interventions and supports. In the 2016-2017 
school year, we are making great efforts to support those identified groups 
of students. Some ways we hope to accomplish this is through before and 
after school remediation, building in re-teaching and review opportunities 
into our instruction, and integrating instructional initiatives like Project 
Based Learning. With the introduction of “Achieve 3000,” the Harmony 
English department plans to more effectively assess and support struggling 
students. Additionally the Harmony Math department will utilize 
Interactive Achievement and IXL as a tool to provide support and 
interventions for struggling math students.  
 

 How it will look when fully 
met: 

The intervention system provides guidance for selecting interventions that 
are aligned to students’ individual instructional needs and level of need for 
Tiers 2 and 3 as determined by assessment data. 
  
The intervention plans include descriptions of the strategies and provides 
guidance for the frequency and duration of the intervention. 
 
Intervention strategies are research based. 

 Tasks: 

 1. Staff will provide academic and behavioral supports for identified students. 

 Comments: QUARTER 4:  
 
1. What supports were provided for the students? 

READING:  

 Several students are receiving interventions through the Child 
Study Team and their CST Plan.  
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 Small group instruction 

 Weaker Skill building through Warm ups and exit tickets 

 Selected at risk students will be participating in remediation 
through the iReady Program.  

 Students are using resources such as Newsela and Tween Tribune 
to expose students to more non-fiction texts. 

MATH: 

 Several students are receiving interventions through the Child 
Study Team and their CST Plan.  

 IXL and Dreambox Programs are used for review and enrichment 
of specific targeted areas. 

 Students receive remediation and extra support before school, 
during lunch, and during resource. 

 8th grade students are used as tutors for our 6th and 7th grade 
students.  

 Students from Woodgrove High School come over on a weekly 
basis to provide tutoring helping.  

 

4. With what frequency were these supports provided? 
 

Daily or weekly depending on the intervention.  

 

5. Who provided the supports? 
 

All teachers and teaching assistants that associate with identified students. 
This includes all specialists (including Reading and ELL) as well as 
volunteers. 
 
QUARTER 3:  
 
1. What supports were provided for the students? 

READING:  

 Several students are receiving interventions through the Child 
Study Team and their CST Plan.  

 Small group instruction 

 Weaker Skill building through Warm ups and exit tickets 

 Selected at risk students will be participating in remediation 
through the iReady Program.  

 Students are using resources such as Newsela and Tween Tribune 
to expose students to more non-fiction texts. 

MATH: 

 Several students are receiving interventions through the Child 
Study Team and their CST Plan.  

 IXL and Dreambox Programs are used for review and enrichment 
of specific targeted areas. 

 Students receive remediation and extra support before school, 
during lunch, and during resource. 

 8th grade students are used as tutors for our 6th and 7th grade 
students.  
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 Students from Woodgrove High School come over on a weekly 
basis to provide tutoring helping.  

 

6. With what frequency were these supports provided? 
 

Daily or weekly depending on the intervention.  

 

7. Who provided the supports? 
 

All teachers and teaching assistants that associate with identified students. 
This includes all specialists (including Reading and ELL) as well as 
volunteers. 
 
QUARTER 2:  
 
1. What supports were provided for the students? 

READING:  

 Several students are receiving interventions through the Child 
Study Team and their CST Plan.  

 Small group instruction 

 Weaker Skill building through Warm ups and exit tickets 

 Selected at risk students will be participating in remediation 
through the iReady Program.  

 Students are using resources such as Newsela and Tween Tribune 
to expose students to more non-fiction texts. 

MATH: 

 Several students are receiving interventions through the Child 
Study Team and their CST Plan.  

 IXL and Dreambox Programs are used for review and enrichment 
of specific targeted areas. 

 Students receive remediation and extra support before school, 
during lunch, and during resource. 

 8th grade students are used as tutors for our 6th and 7th grade 
students.  

 Students from Woodgrove High School come over on a weekly 
basis to provide tutoring helping.  

 

8. With what frequency were these supports provided? 
 

Daily or weekly depending on the intervention.  

 

9. Who provided the supports? 
 

All teachers and teaching assistants that associate with identified students. 
This includes all specialists (including Reading and ELL) as well as 
volunteers. 
 
QUARTER 1: 
 
1. What supports were provided for the students? 
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READING:  
• Several students are receiving interventions through the Child Study 
Team and their CST Plan.  
• Selected at risk students will be participating in remediation through the 
IReady Program.  
• Students are using resources such as Newsela and Tween Tribune to 
expose students to more non-fiction texts. 
 
MATH:  
• Several students are receiving interventions through the Child Study 
Team and their CST Plan.  
• IXL and Dreambox Programs are used for review and enrichment of 
specific targeted areas. 
• Students receive remediation and extra support before school, during 
lunch, and during resource. 
• 8th grade students are used as tutors for our 6th and 7th grade students.  
• Students from Woodgrove High School come over on a weekly basis to 
provide tutoring helping.  
 
2. With what frequency were these supports provided? 
 
Daily or weekly depending on the intervention.  
 
3. Who provided the supports? 
All teachers and teaching assistants that associate with identified students. 
This includes all specialists (including Reading and ELL) as well as 
volunteers. 
 

 TA03 - REQUIRED - The school uses a monitoring process (including a multidisciplinary team that 
meets regularly to review student intervention outcome data and identifies “triggers” and next steps 
for unsuccessful interventions) for targeted intervention students to ensure fidelity and 
effectiveness.  (2933) 

 Describe current level of 
development: 

2016-2017 Harmony Middle School Needs Assessment Summary 
 
In the 2016-2017 school year, here at Harmony Middle School we are 
mirroring the Loudoun County Public Schools’ Mission to “Empower all 
students to make meaningful contributions to the world.” To achieve this, 
we have developed two fundamental goals: (1) Cultivate a safe and 
positive climate, and (2) Develop knowledgeable critical thinkers, 
communicators, collaborators, creators, and contributors. Through these 
goals, we work to prioritize positive student and teacher interactions, and 
aim to build a culture that celebrates student-led growth and learning.  In 
an effort to better understand the needs of our school, we conducted a 
needs assessment to determine those areas to target for improvement in 
the 2016-2017 school year. The following is a summary of our findings. 
 
DEMOGRAPHICS: 
Harmony Middle School, located in Hamilton VA serves nearly 1,089 
students that feed from 6 different Elementary schools. We are composed 
of 6th, 7th, and 8th grade students that come from diverse backgrounds. 
Majority of our students are White and they make up 80% of our 
population. Sixteen percent of our students are students with a disability 
and receive Special Education services. One percent of our student 
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population are English language learners (ELL), and close to 10% of the 
students are economically disadvantaged and receive support.  
 
STUDENT ACHIEVEMENT DATA: 
Analysis of the SOL Test and Student Achievement data revealed both 
areas of strength and opportunities for growth. According to the testing 
data, overall Harmony students performed well and as a whole met annual 
measurable objectives in both Math and Reading.   Additionally, every 
Core Content Area (Math, English, Science and History) showed an 
increase in their achievement data when compared to that from the 
previous year.  
 
Other areas of success include students in GG1 and who met AMO in 
English and those in GG3 and those economically disadvantaged students 
met AMO in math.  We are extremely proud of the achievement of our 
Asian students that had a 100% pass rate in both History and Science. 
White students also did well by meeting AMO in both Math and Reading. 
While Harmony students proved to be successful in many subgroups, some 
areas were identified as opportunities for improvement. Our GG2 students 
(Black) did not meet AMO in both Math and Reading; Gap Group 1 
students (SWD, LEP, and economically disadvantaged) did not meet AMO 
in English; Students with disabilities did not meet AMO in English 
performance. Through close analysis of the student achievement data, the 
Administrative Team at Harmony was able to better identify which student 
groups needed additional interventions and supports. In the 2016-2017 
school year, we are making great efforts to support those identified groups 
of students. Some ways we hope to accomplish this is through before and 
after school remediation, building in re-teaching and review opportunities 
into our instruction, and integrating instructional initiatives like Project 
Based Learning. With the introduction of “Achieve 3000,” the Harmony 
English department plans to more effectively assess and support struggling 
students. Additionally the Harmony Math department will utilize 
Interactive Achievement and IXL as a tool to provide support and 
interventions for struggling math students.  
 

 How it will look when fully 
met: 

The multidisciplinary team implements a process that determines the 
assessment data that will be used to monitor students’ progress in the 
intervention program.  
 
The multidisciplinary team reviews the student outcome data to assess the 
effectiveness of the intervention for the student. 
 
The multidisciplinary team adjusts interventions when students have not 
made progress as expected.  
 
The multidisciplinary team adjusts tiered placement to reflect student 
progress. 

 Tasks: 

 1. Staff will monitor the effectiveness of academic and behavioral supports and adjust as needed.  

 Comments: QUARTER 4:  
 
1. How many students moved between tiers? 
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In May, Harmony Students participated in the SOL tests to measure 

student progress throughout the year.  

 READING: 

 6th Grade: In the spring, overall 82% of students passed the 
Reading 6 SOL Test. 

 7th Grade: In the spring, overall 84% of students passed the 
Reading 7 SOL tests. Looking specifically at the identified GAP 
group students, 40 of the GAP group students passed the SOL, 13 
students improved their scores from last year.  

 8th Grade: In the spring, overall 79% of students passed the 
Reading 8 SOL tests. Of the Gap group students 13 students passed 
the SOL test.  

 

MATH:  

 6th Grade: in the spring, overall 84% of students passed the Math 6 
SOL test.  

 7th Grade: In the spring, overall 83% of students passed the Math 7 
SOL Test. 

 8th Grade: In the spring, overall 79% of students passed the Math 8 
SOL Test. Seventy-seven percent of the identified gap group 
students showed SOL score improvement this year. Of those 
students that did not pass their Math 7 SOL last year, 66% passed 
the Math 8 SOL this year.  

 Algebra 1: In the spring, overall 95% of students passed the 
Algebra I SOL Test.  

 Geometry: in the spring, overall 100% of students passed the 
Geometry SOL Tests.  

 

2. What supports were effective? 
We are thrilled to see the gains that our students are making thus far in 

the year. We will continue to implement them in the months leading up to 

the SOL tests. Those supports include the following: 

READING:  

 Several students are receiving interventions through the Child 
Study Team and their CST Plan.  

 Small group instruction 

 Weaker Skill building through Warm ups and exit tickets 

 Selected at risk students will be participating in remediation 
through the iReady Program.  

 Students are using resources such as Newsela and Tween Tribune 
to expose students to more non-fiction texts. 

 

MATH: 

 Several students are receiving interventions through the Child 
Study Team and their CST Plan.  

 IXL and Dreambox Programs are used for review and enrichment 
of specific targeted areas. 
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 Students receive remediation and extra support before school, 
during lunch, and during resource. 

 8th grade students are used as tutors for our 6th and 7th grade 
students.  

 Students from Woodgrove High School come over on a weekly 
basis to provide tutoring helping.  

 

3. What adjustments were made to support the needs of students? 
In Reading, students in all three grade levels continue to struggle in the 

areas of vocabulary, comprehension, and informational text. In an 

effort to improve these skills, teachers are providing direct instruction 

lesson plans that further support the weaknesses identified in the 

diagnostic assessment. Additionally, students with individual 

weaknesses are receiving individualized support through conference 

and mini-lessons.  

 

In math, teachers continue to work diligently to help students make 

improvements with their mastery of the math skills. To accomplish 

this, Math teachers are incorporating JLABS for SOL review practice. 

Teachers have increased their availability for morning help session to 

address individual student concerns. Additionally teachers are 

incorporating released SOL tests as additional review and practice.  All 

classes will participate in a TESTNAV training session to ensure they 

are comfortable with the testing equipment.  

 

To further support our struggling students, we continue to work with 

our master schedule to determine ways to provide additional support 

next year. Next year, our master schedule will reflect self-contained 

Science and History classes. Additionally we will be adding a reading 

class in each grade-level for those students that struggle academically 

but are not identified for special education services. Additionally, we 

plan to align additional instructional specialists by content areas to 

increase co-teaching opportunities. It is our hope that this will help us 

to better meet the needs of our struggling students.   

 
QUARTER 3:  
 
4. How many students moved between tiers? 
READING: At this point in the year, all students at Harmony MS have taken 

the iReady diagnostic Test twice. Once in the fall and once in the winter. 

Our students will be taking the Spring assessment in the next couple of 

weeks, so the data below reflects just the Fall and Spring Assessments.  

 READING: 

 6th Grade: On the Fall Assessment 14% (50) of students were 
below grade level. On the Winter Assessment 12% (40) students 
were below grade level. This shows that 10 students moved 
between tiers. 

 7th Grade: On the Fall Assessment 16% (57) of students. On the 
Winter Assessment 11% (39) students were below grade level. This 
shows that 18 students moved between tiers.  
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 8th Grade: On the Fall Assessment 17% (61) of students were 
below grade level. On the Winter Assessment 16% (49) of students 
were below grade level. This shows that 12 students moved 
between tiers.  

 

MATH:  

 6th Grade: Went from 87 to 55 revealing that 32 students have 

moved between tiers.  

 7th Grade: Went from 84 to 52 revealing that 32 students have 

moved between tiers.  

 8th Grade: Went from 80 to 65 revealing that 15 students have 

moved between tiers. 

During this quarter, we saw many students struggled with the 3rd quarter 

math concepts. We recognized that students struggled with math 

retention and not mastering previous skills, which made new skills more 

challenging. Across all grade levels, teachers were thrilled about the 

success that was made with the Gap Group 2 students.  

 

5. What supports were effective? 
 

We are thrilled to see the gains that our students are making thus far in 

the year. We will continue to implement them in the months leading up to 

the SOL tests. Those supports include the following: 

READING:  

 Several students are receiving interventions through the Child 
Study Team and their CST Plan.  

 Small group instruction 

 Weaker Skill building through Warm ups and exit tickets 

 Selected at risk students will be participating in remediation 
through the iReady Program.  

 Students are using resources such as Newsela and Tween Tribune 
to expose students to more non-fiction texts. 

MATH: 

 Several students are receiving interventions through the Child 
Study Team and their CST Plan.  

 IXL and Dreambox Programs are used for review and enrichment 
of specific targeted areas. 

 Students receive remediation and extra support before school, 
during lunch, and during resource. 

 8th grade students are used as tutors for our 6th and 7th grade 
students.  

 Students from Woodgrove High School come over on a weekly 
basis to provide tutoring helping.  

 

6. What adjustments were made to support the needs of students? 
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In Reading, students in all three grade levels continue to struggle in the 

areas of vocabulary, comprehension, and informational text. In an 

effort to improve these skills, teachers are providing direct instruction 

lesson plans that further support the weaknesses identified in the 

diagnostic assessment. Additionally, students with individual 

weaknesses are receiving individualized support through conference 

and mini-lessons.  

 

In math, teachers continue to work diligently to help students make 

improvements with their mastery of the math skills. To accomplish 

this, Math teachers are incorporating JLABS for SOL review practice. 

Teachers have increased their availability for morning help session to 

address individual student concerns. Additionally teachers are 

incorporating released SOL tests as additional review and practice.  All 

classes will participate in a TESTNAV training session to ensure they 

are comfortable with the testing equipment.  

QUARTER 2: 
 
7. How many students moved between tiers? 

 
READING: In the beginning of February, all English students will take a 
follow up assessment with the IReady Assessment tool. Once students 
have taken the assessment, teachers will analyze results to determine 
what students have made gains, and which students need continued 
remediation and supports.  
 
MATH:  
6th Grade: Went from 87 to 24 revealing that 62 students have moved 
between tiers.  
7th Grade: Went from 84 to 20 revealing that 64 students have moved 
between tiers.  
8th Grade: Went from 80 to 44 revealing that 36 students have moved 
between tiers. 
 

8. What supports were effective? 
 

We are thrilled to see the gains that our students are making thus far in 

the year. We will continue to implement them in the months leading up to 

the SOL tests. Those supports include the following: 

 

READING:  

 Several students are receiving interventions through the Child 
Study Team and their CST Plan.  

 Small group instruction 

 Weaker Skill building through Warm ups and exit tickets 

 Selected at risk students will be participating in remediation 
through the iReady Program.  

 Students are using resources such as Newsela and Tween Tribune 
to expose students to more non-fiction texts. 
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MATH: 

 Several students are receiving interventions through the Child 
Study Team and their CST Plan.  

 IXL and Dreambox Programs are used for review and enrichment 
of specific targeted areas. 

 Students receive remediation and extra support before school, 
during lunch, and during resource. 

 8th grade students are used as tutors for our 6th and 7th grade 
students.  

 Students from Woodgrove High School come over on a weekly 
basis to provide tutoring helping.  

 

9. What adjustments were made to support the needs of students? 
While many of the supports were deemed effective, we plan on 

implementing a small group remediation program that would address 

specific areas over 4 weeks. Our remediation program will be divided 

into two phases. The first phase will serve pre-identified struggling 

students in the identified areas. During that time, the following specific 

topics will be addressed: Test Taking Strategies, Nonfiction and 

Informational Texts, Computation and Estimation, and review of basic 

math facts. Teachers will work in small groups to target specific 

student weaknesses and incorporate a variety of strategies to include 

manipulatives, technology enhanced programs, remediation websites, 

etc. The second phase of remediation will target those students that 

specifically failed the SOL test in the spring. These students will be 

selected for an intensive remediation program where teachers will 

work specifically with the students on the areas in which they did not 

pass previously. This intensive program will last 4 days and will occur 

daily leading up to the students’ retake. 

QUARTER 1: 
 
1.How many students moved between tiers 
Cannot be determined at this time 
 
2.What supports were effective? 
Cannot be determine at this time 
 
3.What adjustments were made to support the needs of students? 
Cannot be determined at this time 
 

 

 


